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Abstract

In recent years, boredom in online foreign language learning has become a prominent area of research. An in-
depth discussion of the current status of research on boredom in online language learning can both enhance
the theoretical contributions to applied linguistics and explore practical strategies for reducing boredom and
improving the quality of online teaching. This paper adopts a literature review methodology to select high-
quality research published during the period of 2020--2025, summarizing the research themes from four
dimensions: the definition and dynamic changes in boredom, its relationship with learner-related factors, its
interaction with environmental factors, and its impact on learning effectiveness. This review systematically
analyses the research subjects and methods used in these studies. The findings indicate that most existing
studies have focused on college students, with a heavy reliance on quantitative methods such as questionnaires
and a lack of qualitative and interdisciplinary approaches. Additionally, current research tends to overlook the
specific characteristics of boredom as related to particular foreign language skills and online platforms. Future
research should further expand the themes and adopt multidisciplinary research approaches to offer a more
comprehensive understanding.
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1. Introduction

At the beginning of the 21st century, scholars at home and abroad began to pay attention to the importance
of emotions in second language acquisition, driven by the rise of positive psychology research on emotions.
Early studies focused mainly on foreign language anxiety (Gao & Li, 2016), with limited attention given to
the emotion of boredom. It was not until after 2020 that research on boredom in foreign language learning
grew exponentially, gradually becoming an important topic within the academic community. In the
postepidemic era, online teaching has emerged as a central mode of foreign language learning. Accordingly,
the issue of boredom in online foreign language learning has become increasingly prominent, evolving into a
popular research area.

The study of boredom in online foreign language learning holds practical significance. On the one hand,
boredom is considered a key factor influencing learners' engagement and academic performance, which may
lead to distraction, decreased motivation, and ultimately hindering academic success (Li & Ye, 2022). On the
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other hand, with the widespread adoption of online learning platforms, alleviating boredom has become an
urgent concern in the field of education to improve the quality of online foreign language learning. Therefore,
systematically reviewing existing research on boredom in online foreign language learning, analysing research
themes, methodologies, and target populations, and outlining future research directions are highly valuable
and practical.

This paper reviews research on boredom in online foreign language learning and analyses the key themes,
research methods and subjects. It also offers an outlook on future research in this area, with a particular focus
on themes and methodologies.

2. Empirical Research on Boredom in Online Foreign Language Learning

Research on boredom in foreign language learning in the field of applied linguistics entered an accelerated
phase in 2020 (Li & Lu, 2022), in which the number of studies on online teaching increased gradually. Using
the CNKI database (China National Knowledge Infrastructure), the author reviewed 10 studies on boredom in
online foreign language learning published between 2020 and February 23, 2025.

2.1 The Definition and Dynamics of Boredom in Online Foreign Language Learning

Boredom is an unpleasant psychological state characterized by low physical and cognitive engagement,
accompanied by distorted time perception and avoidance tendencies (Putwain et al., 2018). In the context of
foreign language learning, boredom has been defined as a negative, low-activation academic mood (Li &
Dewaele, 2020), which is an important factor affecting academic performance (Li, 2021). In digital learning
environments, boredom is more likely to occur because of insufficient interactivity and unattractive content
(Derakhshan et al., 2021).

Scholars have adopted various approaches to define and measure boredom. For example, the boredom
proneness scale developed by Farmer and Sundberg (1986) conceptualizes boredom from the perspective of
personality traits, whereas Goetz et al. (2014) employ a multidimensional scale to differentiate between
“surface boredom” and “deep boredom” on the basis of contextual factors. The Foreign Language Classroom
Boredom Scale (FLCBS), developed by Li and Dewaele (2020), has been widely used to assess boredom in
language learning. Its dimensions include insufficient cognitive arousal, task meaninglessness, avoidance
motivation, etc.

From a dynamic perspective, boredom is not a static emotion; rather, it evolves over time and in response
to changes in the teaching context. The control-value theory proposed by Pekrun et al. (2010). states that
learners' sense of control and value judgment of the task are the core elements determining their emotional
state; boredom increases significantly when tasks fail to challenge learners or fail to capture their interest.
Dewaele and Li (2020) also emphasized the interaction between boredom and factors such as task difficulty,
frequency of interaction, and situational awareness. In addition, boredom levels tend to be higher in online
environments than in traditional face-to-face teaching environments and show a growing trend. For example,
Derakhshan et al. (2021) reported that although boredom may occur at the beginning of an online English
class, it tends to peak at the end of the course. Wang (2023) conducted a questionnaire survey of 66 English
learners in a college in Northeast China and selected three students for semistructured interviews. This study
revealed that the degree of boredom among college English learners increased in both online and offline
teaching settings, with online teaching resulting in a more significant rise in boredom levels.

2.2 Research on the Relationship between Online Foreign Language Learning Boredom and
Learner Factors

According to Wen and Wang (2004), factors influencing second language learning can be classified into
innate factors (e.g., intelligence and language ability), acquired factors (e.g., learning motivation), and mixed
factors (e.g., learning styles). On the basis of this framework, this paper divides learner factors into three
categories and examines their relationships with boredom.

First, innate factors such as intelligence and language ability affect learners' mastery and sense of control
over language tasks. When the learning tasks are either too easy or too difficult, it may reduce the sense of
control, thereby inducing boredom (Pekrun, 2006). For example, Derakhshan et al. (2021) reported that some
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Iranian university students reported boredom due to content that was either excessively repetitive or
mismatched in difficulty, leading to cognitive dissonance.

Acquired factors, such as learning motivation, academic buoyancy and emotional intelligence, are widely
recognized as important influences on learners' emotional states. Wang and Hui (2024) combined structural
equation modelling (SEM) and psychological network analysis (PNA) to explore the relationships among
academic buoyancy, emotions (anxiety, enjoyment, and boredom), and online English learning engagement
(OELE). They reported that academic buoyancy positively predicts enjoyment and OELE but negatively
predicts anxiety and boredom; boredom has the strongest negative effect on learning engagement. In addition,
Li and Dewaele (2020), using the framework of control-value theory (CVT), conducted a questionnaire on 348
Chinese college students and reported that trait emotional intelligence (TEI) and learning gain together
negatively predict boredom. These findings suggest that learners with greater emotional regulation and
cognitive appraisal abilities are less likely to experience boredom.

Finally, learning style and self-efficacy are mixed factors. Learning style refers to a learner's preferred
learning style, and mismatches between teaching style and learning style can contribute to boredom (Goetz et
al., 2014). Similarly, learning self-efficacy, or confidence in one's ability to complete tasks, has also been
shown to be negatively correlated with boredom (Pekrun et al., 2010).

The studies reviewed suggest that boredom in online foreign language learning is influenced by a
combination of learner factors, such as cognitive, affective, and stylistic elements. Therefore, enhancing
learning motivation, academic buoyancy, and emotional regulation may be effective strategies for alleviating
boredom in online foreign language learning.

2.3 Research on the Relationship between Online Foreign Language Learning Boredom and
Environmental Factors

Wen and Wang (2004) defined external factors that influence the quality of foreign language learning as
cultural background, learning conditions, the teaching environment and learning tasks. In the context of online
learning, this paper categorizes teaching equipment, content and interpersonal interactions as key
environmental factors that are closely related to boredom in online foreign language learning.

First, issues related to teaching equipment and technology are direct triggers of learners' boredom. Li and
Li (2024) analysed the boredom level of senior high school students in online foreign language learning and
examined the relationships between external environmental factors (e.g., hardware, activity design, teacher—
student relationships) and boredom. They reported that external factors had a significant effect on boredom,
with equipment being the most influential factor, followed by teaching quality and interpersonal factors.
Chansaengsee (2023) addresses technological challenges by exploring the use of virtual reality (VR) to
improve the online learning experience. He surveyed 285 Thai adolescents about their preferences for online
learning methods through questionnaires. On the basis of these results, he designed a four-station VR
classroom for an English writing course and reported that VR technology significantly increased motivation
and reduced boredom.

Second, lecture content and instructional design also play key roles in the emergence of boredom.
Derakhshan et al. (2021) conducted questionnaires and semistructured interviews and reported that boredom
among Iranian EFL learners developed due to monotonous lectures, a lack of interaction, technological
problems, and poorly designed tasks; increasing classroom interaction, improving technological infrastructure,
and using interesting learning materials were effective strategies for reducing boredom.

Additionally, interpersonal interaction significantly influences boredom in online learning environments.
Wang's (2024) survey of 216 Chinese EFL teachers identified reduced teacher—student interaction as a core
reason for shared feelings of boredom among both teachers and students. Many teachers reported that online
teaching was more monotonous than face-to-face teaching, which was due to a lack of interaction and low
student engagement. Strategies such as improving teaching methods, enhancing interaction, and using more
efficient technological platforms were found to alleviate boredom. Li and Li (2024) noted that positive teacher—
student relationships and peer interactions could reduce boredom and enhance students' engagement and sense
of belonging in the online classroom.
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2.4 Research on the Impact of Online Foreign Language Learning Boredom

Boredom in foreign language learning can have detrimental effects on both psychological and behavioral
processes (Li, 2021). Solhi (2024) studied the effects of negative emotions (e.g., anxiety, boredom, and
demotivation) on students' willingness to communicate. By analysing data from 290 Turkish university
students via structural equation modelling, Solhi (2024) reported that foreign language classroom anxiety
(FLA) and demotivation had a direct effect on learners' willingness to communicate, whereas boredom did not
have a direct effect, it indirectly influenced communication willingness through mediating variables such as
demotivation. Li and Ye (2022) integrated control-value theory, expansion-construction theory, and happiness
theory to explore the relationship between emotions (pleasure, anxiety, and boredom) and learning
effectiveness in online foreign language classrooms. Their findings indicated that pleasure positively predicts
learning effectiveness, whereas boredom and anxiety negatively predict it; anxiety was found to be a significant
predictor of test scores, whereas pleasure and boredom were predictors of self-assessed learning effectiveness.

2.5 Literature Evaluation

In terms of themes, studies on boredom in online foreign language learning are categorized into research
on its sources, development, and impacts. Source-oriented studies focus on the relationships between boredom
and learner factors, such as the links between boredom and trait emotional intelligence (Li & Dewaele, 2020)
and academic buoyancy (Wang & Hui, 2024). These studies also examine the impact of environmental factors,
including equipment, instructional methods, and interpersonal interactions, on boredom (Chansaengsee, 2023;
Derakhshan et al., 2021; Li & Li, 2024; Wang, 2024). Developmental studies have focused on the dynamics
of boredom in online foreign language learning (Kruk et al., 2024), as well as comparisons with traditional
offline teaching environments (Wang, 2023). Impact-oriented studies have examined the predictive effects of
boredom on learners' performance (Li & Ye, 2022) and willingness to communicate (Solhi, 2024).

With respect to research methodology, following Gao et al.'s (2001) classification of empirical research in
applied linguistics, the ten related studies can be divided into six mixed-method studies and four quantitative
studies. The majority of the research subjects were college students (seven studies, including two focusing
specifically on English majors), whereas only two studies examining secondary school students and one
focusing on teachers were included. Data collection primarily involved questionnaires and interviews, with
many studies utilizing scales adapted from the Foreign Language Learning Boredom Scale (FLLBS) and the
Foreign Language Classroom Boredom Scale (FLCBS) (Li & Dewaele, 2020). Overall, existing research tends
to focus on college students, with limited attention given to the boredom experienced by secondary school
students and teachers. This narrow focus may restrict the applicability of the findings across different
educational stages. In addition, most of the current studies adopt quantitative methods and lack in-depth
qualitative studies, which cannot fully reveal the differences in individuals’ experiences of boredom.
Therefore, future studies would benefit from integrating qualitative methods such as interviews and classroom
observations to explore the dynamics of boredom and its influencing factors more comprehensively.

3. Prospects of Online Research on Boredom in Foreign Language Learning

In the author’s view, future research on boredom in online foreign language learning should focus on two
key areas for further development: expanding the diversity of research topics and adopting a broader range of
research methods.

3.1 Enriching Research Topics

Future research on boredom in online foreign language learning should aim to broaden its scope in both
themes and perspectives. First, with the increasing use of online teaching platforms, teachers are incorporating
diverse tools to support their instruction, such as DingTalk, Rain Classroom, and TED Talks. However, the
impact of these tools on learner boredom has not yet been fully studied. Future studies could compare the
effectiveness of various online platforms in alleviating boredom, thereby optimizing the selection and
utilization of teaching tools. Second, while current research has focused mainly on the overall impact of
boredom on foreign language learning, there is a lack of focus on specific language skills, such as listening,
speaking, reading, and writing. Future research should explore the mechanism of boredom and its
countermeasures within the context of skill-specific learning, offering more targeted suggestions for improving
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online instruction. Finally, existing studies have focused mainly on university students, with limited research
on the boredom experienced by secondary school students and foreign language teachers. Given the
psychological differences between learners of varying ages and the potential for teachers to experience
boredom during the teaching process, future research should broaden the target population. This will help
establish a more comprehensive theoretical framework and provide more precise interventions tailored to
different groups.

3.2 Adoption of Multiple Research Methods

Future research should broaden its methodological approach by incorporating a variety of research methods
to better understand boredom in online foreign language learning. First, an interdisciplinary approach can be
introduced. For example, eye-tracking technology could be employed to monitor learners’ gaze points and
duration while watching online course videos, analysing the relationship between their concentration levels
and course content. Similarly, electroencephalography (EEG) could be used to observe changes in brain
activity as learners engage in repetitive language tasks, helping to uncover the neural mechanisms underlying
boredom. Second, qualitative research methods should be utilized to gain deeper insights into learners’
subjective experiences and emotional changes, addressing the limitations of quantitative approaches. For
example, semistructured interviews with high school students could reveal their emotional fluctuations during
long-term online classes. Additionally, classroom observations could document students’ behavioral responses
during interactive and didactic sessions, identifying teaching behaviors that contribute to boredom. Narrative
analysis of students’ learning diaries could also track the dynamic evolution of boredom throughout the
learning process. Moreover, scales, such as the Foreign Language Classroom Boredom Scale (FLCBS) (Li &
Dewaele, 2020), which can be adapted to online learning environments, exist. Future studies could expand this
tool to include new dimensions such as “technological issues” or “lack of interactivity”. Additionally, a more
targeted approach could involve developing simplified versions for younger learners, such as junior high
school students, or specialized versions for corporate employees undergoing online training. These adaptations
increase the accuracy and applicability of the scale across diverse learner groups and contexts.

4. Conclusion

4.1 Summary of the Current Situation

This paper provides a comprehensive review of empirical studies on boredom in online foreign language
learning; analyses the themes, research methodologies, and target populations in the literature; and
systematically summarizes the core findings in this field. First, the dynamics of boredom in online foreign
language learning are influenced by the interaction of task control, value judgment and teaching context.
Second, both learner-related factors (such as emotional intelligence, academic buoyancy, and learning style)
and environmental factors (including technological equipment, instructional content, and interpersonal
interactions) collectively contribute to the experience of boredom. Among these factors, factors such as lack
of interactivity, task difficulty, and technical issues are important triggers of boredom. Finally, boredom has a
notably negative effect on learning effectiveness and willingness to communicate, and the level of boredom is
generally greater in online learning settings than in offline learning settings.

4.2 Future Prospects

Research on emotions in online foreign language learning has gained significant attention in recent years;
however, this area requires further expansion by scholars, particularly in terms of broadening research topics
and adopting diverse research methodologies. Current research focuses on college students, with insufficient
attention given to secondary school students, teachers, and workplace learners. Future research should explore
emotional differences across these diverse groups. Additionally, existing research tends to concentrate on the
overall learning experience, with limited exploration of boredom in specific skills such as listening, speaking,
reading, and writing. There is also a lack of studies examining boredom across different online platforms (e.g.,
DingTalk, Rain Classroom). Future studies could investigate the characteristics of boredom in specific learning
contexts, incorporating targeted interventions and developing scales tailored to various teaching and learning
scenarios. In terms of methodology, while quantitative research remains dominant, there is a need to integrate
qualitative analysis and interdisciplinary techniques. This approach helps uncover the underlying mechanisms
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of boredom in online foreign language learning and develop effective intervention strategies. Such research
will provide valuable insights for optimizing online teaching practices and improving learner engagement.

References

Chansaengsee, S. (2023). Boredom in online activity during COVID-19 outbreak causing dysfunctional
behaviors of adolescent students: Phenomenological study to the creation of virtual reality classroom.
European Journal of Psychology of Education, 38(4), 1749-1770. https://doi.org/10.1007/S10212-022-
00673-2

Derakhshan, A., Kruk, M., Mehdizadeh, M., & Pawlak, M. (2021). Boredom in online classes in the Iranian
EFL context: Sources and solutions. System, 101, Acrticle 102556.
https://doi.org/10.1016/j.system.2021.102556

Dewaele, J. M., & Li, C. (2020). Emotions in second language acquisition: A critical review and research
agenda. Foreign language world, 196(1), 34-49.

Farmer, R., & Sundberg, N. D. (1986). Boredom proneness-the development and correlates of a new scale.
Journal of Personality Assessment, 50(1), 4-17. https://doi.org/10.1207/S15327752JPA5001 2

Gao, Y., Li, L., & L0, J. (2001). Trends in research methods in applied linguistics: China and the west. English
for Specific Purposes, 20(1), 1-14. https://doi.org/10.1016/S0889-4906(99)00015-0

Gao, Z., & Li, J. (2016). English classroom anxiety of Chinese learners: Flipped vs. Traditional. Technol
Enhanc Foreign Lang, 167, 37-42.

Goetz, T., Frenzel, A. C., Hall, N. C., Nett, U. E., Pekrun, R., & Lipnevich, A. A. (2014). Types of boredom:
An  experience  sampling  approach. Motivation and Emotion, 38(3), 401-4109.
https://doi.org/10.1007/S11031-013-9385-Y

Kruk, M., Majid, E. S., Miroslaw, P., Tahereh, T., & and Yazdanmehr, E. (2024). A longitudinal study of the
subdomains of boredom in practical English language classes in an online setting: A factor of curves latent
growth modeling. Journal of Multilingual and Multicultural Development, 45(5), 1633-1647.
https://doi.org/10.1080/01434632.2021.2006404

Li, C. (2021). A control-value theory approach to boredom in English classes among university students in
China. The Modern Language Journal, 105(1), 317-334.

Li, C., & Dewaele, J. M. (2020). The predictive effects of trait emotional intelligence and online learning
achievement perceptions on foreign language class boredom among Chinese university students. Foreign
Languages and Foreign Language Teaching, 5, 33-44.

Li, C., & Lu, X. (2022). Foreign language learning boredom: A scoping review. Foreign Language Education,
43(6), 70-77.

Li, C. C., & Ye, H. (2022). The predictive effects of foreign language enjoyment, anxiety, and boredom on
learning outcomes in online English classrooms. Modern Foreign Languages, 45(2), 207-2109.

Li,M., & Li, Y. (2024). The influence of external factors on foreign language learning boredom in 12th graders’
online classes. Journal of Tianjin Academic of Educational Science, 36(1), 72-80.

Pekrun, R. (2006). The control-value theory of achievement emotions: Assumptions, corollaries, and
implications for educational research and practice. Educational Psychology Review, 18(4), 315-341.
https://doi.org/10.1007/S10648-006-9029-9

Pekrun, R., Goetz, T., Daniels, L. M., Stupnisky, R. H., & Perry, R. P. (2010). Boredom in achievement
settings: Exploring control-value antecedents and performance outcomes of a neglected emotion. Journal of
Educational Psychology, 102(3), 531-549. https://doi.org/10.1037/A0019243

Putwain, D. W., Becker, S., Symes, W., & Pekrun, R. (2018). Reciprocal relations between students’ academic
enjoyment, boredom, and achievement over time. Learning and Instruction, 54, 73-81.
https://doi.org/10.1016/j.learninstruc.2017.08.004

14


https://www.zeuspress.org/
https://doi.org/10.1007/S10212-022-00673-2
https://doi.org/10.1007/S10212-022-00673-2
https://doi.org/10.1016/j.system.2021.102556
https://doi.org/10.1207/S15327752JPA5001_2
https://doi.org/10.1016/S0889-4906(99)00015-0
https://doi.org/10.1007/S11031-013-9385-Y
https://doi.org/10.1080/01434632.2021.2006404
https://doi.org/10.1007/S10648-006-9029-9
https://doi.org/10.1037/A0019243
https://doi.org/10.1016/j.learninstruc.2017.08.004

zeuspress.org ; Journal of Language, Culture and Education; VVol.2, No.2 2025

Solhi, M. (2024). The impact of EFL learners’ negative emotional orientations on (un)willingness to
communicate in In-person and online L2 learning contexts. Journal of Psycholinguistic Research, 53(2),
Avrticle 26. https://doi.org/10.1007/s10936-024-10071-y

Wang, H. (2023). A comparative study on boredom of college english learners in online and offline teaching
modes [Unpublished master's thesis, Dalian University of Foreign Languages]. Dalian.

Wang, X., & Hui, L. (2024). Buoyancy and engagement in online English learning: The mediating roles and
complex interactions of anxiety, enjoyment, and boredom. System, 125, Article 103418.
https://doi.org/10.1016/J.SYSTEM.2024.103418

Wang, Y. (2024). Probing into the boredom of online instruction among Chinese English language teachers
during the covid-19 pandemic. Current Psychology, 43(13), 12144-12158. https://doi.org/10.1007/S12144-
022-04223-3

Wen, Q. F., & Wang, L. F. (2004). SLA research methods over 35 years: Looking back and ahead. Journal of
Foreign Languages, (3), 18-25.

Funding
This research received no external funding.

Conflicts of Interest
The authors declare no conflict of interest.

Acknowledgment

This paper is an output of the science project.

Copyrights

Copyright for this article is retained by the author(s), with first publication rights granted to the journal.This is
an open-access article distributed under the terms and conditions of the Creative Commons Attribution license
(http://creativecommons.org/licenses/by/4.0/).

15


https://www.zeuspress.org/
https://doi.org/10.1007/s10936-024-10071-y
https://doi.org/10.1016/J.SYSTEM.2024.103418
https://doi.org/10.1007/S12144-022-04223-3
https://doi.org/10.1007/S12144-022-04223-3

	1. Introduction
	2. Empirical Research on Boredom in Online Foreign Language Learning
	2.1 The Definition and Dynamics of Boredom in Online Foreign Language Learning
	2.2 Research on the Relationship between Online Foreign Language Learning Boredom and Learner Factors
	2.3 Research on the Relationship between Online Foreign Language Learning Boredom and Environmental Factors
	2.4 Research on the Impact of Online Foreign Language Learning Boredom
	2.5 Literature Evaluation

	3. Prospects of Online Research on Boredom in Foreign Language Learning
	3.1 Enriching Research Topics
	3.2 Adoption of Multiple Research Methods

	4. Conclusion
	4.1 Summary of the Current Situation
	4.2 Future Prospects
	References
	Funding
	Conflicts of Interest
	Acknowledgment
	Copyrights



